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Abstract: This research explored the challenges faced by EFL (English as a Foreign Language) teachers 
in the realm of online teaching/learning and the strategies to overcome these obstacles. The objectives 
were to explore the challenges of EFL teachers during online teaching classes and to suggest coping 
strategies for EFL teachers. Twenty teachers were selected randomly from five secondary schools. The 
study employs a qualitative approach, via in-depth interviews, to explore the various hurdles EFL 
learners encounter in online learning. Findings revealed many challenges including limited face-to-face 
interaction, technological issues, self-motivation, and the absence of immediate feedback. The study also 
illuminates the coping strategies employed by EFL learners, such as leveraging online resources, forming 
virtual study groups, and adopting time management techniques. The thematic analysis produced five 
conclusions. Teaching materials, corrective measures, and instructional techniques regarding coping 
mechanisms utilized by EFL teachers, whereas multiple factors encounter difficulties when teaching low 
achievers. 
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Introduction 
Understanding the problems faced and the 
coping strategies employed by EFL learners in 
online learning environments is pivotal in 
enhancing the efficacy of online language 
education. The literary approach fosters 
abilities that help pupils' language abilities 
(Hassan, 2018). On the other hand, the 
linguistic perspective is crucial for 
comprehending literary works and starting a 
literary dialogue (Bazimaziki, 2020). The 
students are learning in an online context, and 
teaching EFL literature and linguistics is 
considerably more challenging. The abrupt and 
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infrequent integration of remote classes into 
schools presented a novel difficulty for both 
teachers and students (Atmojo & Nugroho, 
2020). Teachers, as a result, place a strong 
emphasis on effective and efficient learning 
methods that target crucial language abilities 
including reading, speaking, writing, and 
listening. Literary teaching causes instructors’ 
problems and concerns (Bazimaziki, 2020; 
Joshi, et al., 2020). The teachers face many 
problems with teaching materials, corrective 
measures, and instructional techniques 
regarding coping mechanisms utilized by EFL 
teachers, whereas multiple factors encounter 
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difficulties when teaching low achievers 
(Khalid, 2017). 

Like teaching linguistics, teaching English 
seeks to increase students' language 
proficiency, although teachers find it more 
difficult. Students who struggle with language 
may have trouble learning literature (Hussein 
& Al-Emami, 2016; Hassan, 2018). 
Additionally, students' learning is hampered by 
insufficient sources for reading enthusiasm, 
and social problems (Hassan, 2018; 
Mohammed, 2017). Teachers must use 
alternative strategies than linguistics 
instruction to support students' literary 
learning, which can be difficult given their 
inexperience (Mohammed, 2017). When 
teaching English, teachers must carefully 
choose their methods and offer the appropriate 
resources and activities. The abrupt shift to 
online learning has recently presented teachers 
with even greater hurdles when it comes to 
teaching English. Due to the abrupt 
transformation, teachers are now faced with 
new issues because they are unprepared for 
online education (Atmojo & Nugroho, 2020). 
The obstacles to teaching EFL online, focus on 
the teacher, as well as instructional technology 
(Atmojo & Nugroho, 2020; Bazimaziki, 2020). 

Online literary instruction requires 
teachers to take into account their own 
technological proficiency, subject delivery, and 
student accessibility. Raja, et al., (2018), 
explored the essential steps of online learning 
for learners. According to Efriana (2021), 
Hassan (2018), Hussein & Al-Emami (2016), 
teachers may also have difficulties when it 
comes to assigning engaging tasks with 
effective time management, assessments, 
online teaching resources, and literary works. 
When teaching English to students, teachers 
should pay special care to selecting texts that 
are developmentally appropriate, engaging, 
and free of unfamiliar language, grammar, and 
figures of speech (Hussein & Al-Emami, 2016). 
It is possible that students lack the technology 
for learning in an online environment (Wahab 
& Iskandar, 2020) or that they lack an internet 
connection (Nashruddin, et al., 2020). 
Although teachers can impart knowledge, if 

students have overcome these issues, they may 
struggle with comprehension and emotion, 
teachers lose control of the learning process 
(Chun, et al., 2016). 

Students' language use can be encouraged 
and they can acquire English in context when 
literature is taught in EFL sessions (Manzolillo, 
2016). Depending on how teachers structure 
the activities, students engaged in literary study 
are more likely to use a variety of language 
skills (reading, writing, speaking, listening, 
vocabulary, and grammar) to investigate the 
text's strengths and weaknesses and present 
their findings (Hassan, 2018). Studying the 
historical, social, biographical, or cultural 
contexts can help students interpret not only 
isolated passages but the entire work (Hassan, 
2018; Manzolillo, 2016). Reading literature 
can help students of English as a foreign 
language improve their critical thinking, 
analytical reasoning, cultural sensitivity, and 
interpersonal skills. The interactions, 
technological use, and online learning 
opportunities of both teachers and students are 
constrained (Bao, 2020; Efriana, 2021). 
 
Overcoming Problems in an Online 
Literature Teaching 
The teachers use an online learning 
environment to address their issues in order to 
overcome such difficulties. Regarding the use 
of technology, teachers can choose a few online 
resources such as social media (Cetinkaya, 
2017; Guler, 2016), Google Classroom (Azhar 
& Iqbal, 2018), and video conferencing 
(Lestiyanawati & Widyantoro, 2020) to avoid 
being overwhelmed by the abundance of 
options available online. The EFL teachers 
identify the students' difficulties if there are 
issues with attendance and behaviour because 
they have less control in an online environment 
(Efriana, 2021). The activity delivery can then 
be modified by teachers to maintain student 
participation. 

To improve literary learning in an online 
world, teachers should adopt modern methods 
for effective literary instruction (Efriana, 
2021). Peer contact, active involvement, 
personalization, and a higher level of thought 
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are stressed by these ideas (Miller, 2014). As 
for the exercises, Manzolillo (2016) and Bao 
(2020) found that online conversation, group 
projects, and blending online and offline 
learning were useful ways to support the 
teaching of literature. Less reading is required, 
and they don't require as much internet 
bandwidth for video conferences to support an 
online learning community. According to 
Almurashi (2016), Handayani, et al. (2010), 
and Kaba (2017), using digital literature, 
YouTube, and film adaptations, as learning 
tools might increase students' comprehension 
and interest while providing more readily 
available literary sources. 

Studies were done to determine the 
difficulties brought on by the online learning 
system. Atmojo & Nugroho (2020) analyzed 
the instructors' self-reflections on their 
practices and issues in online EFL teaching 
based on the programs they used, the mix of 
synchronous and asynchronous learning, and 
the views of students, teachers, and parents. 
Using a survey, (Bazimaziki, 2020) identified 
problems associated with the use of ICT tools in 
online literature instruction, which in turn 
impacted students' ICT competence and access 
to relevant resources. Kaba (2017) emphasized 
the importance of technology in literature 
education and the various online tools available 
to educators. The goal of this research was to 
learn about the challenges faced by the 
literature teachers at the high school level 
when implementing an online curriculum. 

In order to assess and enhance the online 
learning program, studies about difficulties 
faced by teachers and students have been done. 
Regarding their use of technology, the students 
had difficulties in participating in online 
classrooms, material sources and delivery. On 
the other hand, teachers experience hurdles in 
an online teaching environment (Atmojo & 
Nugroho, 2020; Joshi, 2020; Bazimaziki, 
2020). Teachers will learn new teaching 
techniques when they experience difficulties 
with their online instruction and go through 
trial and error. Online learning creates a new 
learning environment and schools have laid the 
groundwork to incorporate and enhance it. 

Teachers might, for instance, employ online 
literary forums or digital text sources 
(Manzolillo, 2016; Kaba, 2017; Handayani et 
al., 2020). Although quite a few studies have 
been done on EFL teachers' difficulties with 
online instruction, there haven't been many 
done on teachers' views on their difficulties 
with teaching English in particular and their 
solutions. Therefore, the study's purpose is to 
investigate the difficulties EFL senior high 
school instructors face when teaching English 
online as well as their perspectives on the 
subject. 

 
Objectives of the Study 
The objectives were: 

1. To explore the challenges of EFL 
teachers in online classes. 

2. To suggest the coping strategies of EFL 
teachers while teaching online classes. 

 
Research Question 
Following were the research questions of the 
current study: 

RQ 1: What were the challenges of EFL 
teachers in online classes? 

RQ 2:  How did the coping strategies of EFL 
teachers were used while teaching in an 
online class? 

 
Research Methodology 
Using narrative inquiry, the study investigated 
the experiences of the participants (Merriam & 
Tisdel, 2016). Based on the studies from Efiana 
(2021) and Lestiyanawati & Widyantoro 
(2020), an interview was scheduled for data 
collection. The interview questions were about 
the problems faced by teachers in online classes 
while teaching English. The thematic analysis 
produced five main themes. The thematic 
analysis produced five conclusions. Teaching 
materials, corrective measures, and 
instructional techniques regarding coping 
mechanisms utilized by EFL teachers, whereas 
multiple factors encounter difficulties when 
teaching low achievers. 
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Population and Sample 
The EFL teachers were the population of this 
research in Punjab, Pakistan. Twenty teachers 
were selected randomly from five secondary 
schools of district Faisalabad. The study 
employed a qualitative approach, via in-depth 
interviews. 
 
Findings and Discussion 
The research questions for the study were, 
what were the challenges of EFL teachers in 
online classes to teach literature? and how the 
coping strategies of EFL teachers were used 
while teaching English in an online class. This 
next section shows the outcomes of 
respondents’ reproductions on their coping 
strategies and challenges in teaching English 
online. 
 
Teaching English and EFL Teachers’ 
Challenges  
The participants discussed their experiences as 
teachers teaching online classes. The three 
areas were discussed; technology, students, 
and the delivery of classes. The teachers faced 
certain difficulties of their own, they also 
shared some difficulties. 

As this was a novel situation for them, the 
participants initially discussed their difficulties 
using online technology for teaching. The 
difficulties teachers encountered were: 
utilizing the capabilities of Google Suites 
efficiently; frequently becoming disoriented 
while using Google Meet or Zoom; discovering 
the most relevant, appealing, and interactive 
online platforms for the delivery of literature 
topics; and the platform for students to submit 
their work. All participants had to overcome 
those difficulties. 

Teachers who have little expertise in 
teaching totally online courses face 
technological obstacles. According to Ahmad 
(2016), Lestiyanawati, and Widyantoro 
(2020), this was the cause of the teachers' lack 
of preparation about their familiarity with the 
online platforms and the instruments to 
conduct the class. The panellists discussed their 
difficulties with both teaching online programs 

and dealing with students. The difficulties 
faced by the teachers in relation to the students 
who were frequently late, inattentive, or absent 
from conference meetings; students frequently 
had issues with their gadgets; students 
frequently lacked internet quota; students 
occasionally had difficulty gaining access to the 
platforms that the teachers used; and teachers 
frequently struggled to maintain the students' 
motivation and participation in learning, 
particularly in task submission.  

The use of technology by students and 
their behaviour in online classes were 
additional issues for teachers. When employing 
technology for online classes, students and 
teachers both encountered difficulties. 
According to Nashruddin et al. (2020) and 
Wahab and Iskandar (2020), the student's first 
problems were either with the device or with 
the internet. That may be a result of the 
parents' geographic or economic circumstances 
(Atmojo & Nugroho, 2020). The students' 
inability to use the websites or software since 
they had no prior experience utilizing it for 
online learning was the other problem (Raja & 
Nagasubramani, 2018). As a result, the 
students experienced problems in submitting 
their work or accessing websites. In addition, 
given that teachers substituted tasks for class 
meetings, the workload may become a problem 
in online learning (Rahardjo & Pertiwi, 2020). 
Late submissions from students were caused by 
both. Additionally, teachers found it 
challenging to gauge their students' 
comprehension. Students may experience 
understanding issues since the online learning 
process differs from traditional classroom 
instruction. The problems the pupils encounter 
can result in unfavourable feelings and low 
desire and involvement. Teachers in this 
situation found it difficult to maintain the 
students' emotions and motivation to learn 
because they were far away, which limited their 
ability to communicate with them (Chun et al., 
2016). 

The participants encountered difficulties 
when delivering the literature resources and 
activities in their online teaching experiences 
were some of the challenges teachers faced 
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when presenting literature-related activities. 
Other teachers also mentioned their own 
difficulties. 

The delivery of literature classes was also 
impacted by teachers' lack of familiarity with 
online education. To deliver the literature 
resources from online sources, the teachers 
lacked the necessary expertise. It was difficult 
since teachers had to adapt their lessons to fit 
the preferences, background knowledge, and 
learning goals of each student (Hussein & Al-
Emami, 2016). In order to address these 
challenges, teachers have to determine the 
most effective method of teaching English. Due 
to their inexperience, they also struggled to 
choose a teaching strategy because they were 
unsure of what would be effective in their class 
(Ahmad, 2016). The students' poor 
comprehension and interest in literature made 
it more difficult to decide on a strategy because 
those factors made it impossible for the 
students to begin studying literature, practice 
writing, or create compositions (Hassan, 
2018). 

The teachers encountered difficulties when 
attempting to teach classes of English online. 
Due to their inexperience and unexpected 
transition to online learning without suitable 
and sufficient instruction, they had difficulties. 
Their personal use of technology, the 
difficulties students faced with online learning, 
and the difficulties associated with delivering 
literature lessons without in-person 
interactions were all difficulties. 
 
Coping Mechanism for EFL Teachers' 
Challenges 
The participants discovered strategies for 
handling their difficulties while participating in 
an online class. The panellists discussed various 
approaches to overcoming issues with 
technology, students, and subject delivery. All 
teachers used some of the same techniques, and 
they also shared some of their own. 

The participants devised plans of action to 
address their technological issues. Their 
approaches to dealing with technology-related 
issues were: spending extra time learning and 

experimenting with online platforms; browsing 
more websites that could be used for learning; 
they inquiring about specific features in Zoom, 
Google Meet, and Google Classroom by 
watching YouTube videos. 

The teachers faced difficulties with 
technology due to their inexperience and lack 
of the necessary resources. As fewer meetings 
meant less need for internet use and simpler 
communication tools, teaching strategies for 
classes, cutting back on posting material, 
conference meetings, and using WhatsApp 
(Bao, 2020; Mbukusa, 2018) may help teachers 
solve problems using internet tools. 

Teachers who had little expertise with 
technology spent more time learning about 
websites' capabilities, asking for assistance 
from others and practising ahead of time in 
order to obtain more experience in their leisure 
time. This is consistent with Efriana's (2021) 
assertion that once instructors become 
accustomed to teaching online, they may do a 
better job. 

The participants had several strategies for 
overcoming their difficulties in regard to the 
students, fewer graded literature assignments 
and more sharing and discussion activities. 

The tactics used by the participants with 
regard to students focused on enhancing their 
technological experience and supporting online 
learning, and learning activities. According to 
Manzolillo (2016) and Bao (2020), the 
professors used personalized, provided 
directives to clear up any misunderstandings, 
and altered the file size for assignments 
because they were aware of the students' limits 
with technology and the internet. Additionally, 
teachers used flipped classrooms, where 
students studied the content outside of class 
meetings and discussed it in a video 
conference. This reduced the number of 
synchronous meetings. It encourages pupils to 
learn on their own, freely, and independently 
(Maharsi et al., 2021). They worked with each 
student one-on-one to support them and 
lighten their load. They did it to make the kids 
feel less stressed, more motivated, and more 
unified (Atmojo & Nugroho, 2020). 
Additionally, teachers offered more 
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approachable activities. The participants also 
discovered coping mechanisms and were able 
to handle the delivery of their literature 
subject. Participants overcame their difficulties 
in teaching English by utilizing less strenuous 
activities and literary works that students were 
familiar with. If the students were familiar with 
the books being discussed in class, they were 
more likely to speak up. Due to this, the online 
learning activities they participated in became 
more focused on the students and more 
engaging, applicable, and practical (Efriana, 
2021). In addition to talking about the literary 
aspects, they could test their English 
proficiency during the debate by giving 
impromptu speeches, chat bubbles, or 
presentations of their projects (Mohammed, 
2017). Teachers also employed the regional 
poems and the well-liked song rap. Students' 
learning was aided, they were challenged while 
writing their poems, and they had the 
opportunity to work on their vocabulary and 
grammar by implementing well-known literary 
forms like the pantun (Mansoor, 2013). 
Additionally, employing videos as literary 
sources—such as those found on YouTube or in 
movies—reduced reading assignments and 
made the material more engaging for learners 
which raised achievement levels (Almurashi, 
2016). 
 
 
 

Conclusion 
This study examined the difficulties faced by 
EFL teachers when instructing literature online 
as well as their coping mechanisms. The 
teachers had difficulties when using 
technology, working with difficult pupils, and 
teaching English. EFL Teachers faced 
difficulties using the internet, using websites 
and applications for instruction, and using their 
gadgets. Their learners faced difficulties with 
their internet, comprehension, motivation, and 
involvement. The study is still constrained by 
the number of participants. Future studies can 
include more participants and change the 
individuals' educational backgrounds and 
school settings. The study's implications call on 
teachers to reflect in order to recognize their 
unique teaching obstacles and devise strategies 
for overcoming them, particularly when it 
comes to teaching English online. According to 
Arini et al. (2017), one of the main traits of EFL 
learners is their lack of interest in education. 
According to Hadi (2016), it can be difficult for 
teachers to keep their students interested in 
learning. Large class sizes are the issue teachers 
face when educating diverse learners, 
according to a study by Shaw (2010). Another 
discovery from Mirani and Chunawala (2015) 
is that they discovered the challenges teachers 
encounter when instructing EFL students are 
large classrooms, time limits, and a complex 
syllabus. 
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